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Grading
It’s the worst, right?
At Purdue, we wanted to cut
down on the time spent
figuring out what/how to grade
for new online writing
instructors.

Thanks to Debbie Runshe, Instructional Designer Extraordinaire, for teaching me how to do this!

Process
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Convert outcomes
into learning
objectives for the
assignment

1
Generate
program/course
outcomes (if you
don’t have them
already)

Create analytic or
single-point rubric criteria
from the objectives
you’ve developed
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Import rubric into
learning
management system
(LMS) and link with
assignment

CCCC says:
“As with all teaching and learning, the foundation for
teaching writing digitally must be university, college,
department, program, and course learning goals or
outcomes. These outcomes should reflect current knowledge
in the field... as well as the needs of students, who will be
expected to write for a variety of purposes in the academic,
professional, civic, and personal arenas of life. Once
programs and faculty have established learning outcomes,
they then can make thoughtful decisions about curriculum,
pedagogy, and assessment.”

Statement on Teaching, Learning, and Assessing Writing in Digital Environments

What are Learning
Outcomes (LOs)?
Course-level goals that explain what you
want students to do (or know, value,
perform, etc.) by the end of the semester.
They should be measurable, clear, and
explicit.

Thanks to Teaching & Learning Technology (TLT) at Purdue’s IMPACT Program for this wording!

What are Learning
Outcomes (LOs)?
Course-level goals that explain what you
want students to do (or know, value,
perform, etc.) by the end of the semester.
They should be measurable, clear, and
explicit.

Why are LOs
important? They...
●
●
●

Thanks to Teaching & Learning Technology (TLT) at Purdue’s IMPACT Program for this wording!

Communicate course priorities to
students
Define an end-goal for the course
Guide the creation of metrics to
ascertain student learning

Sample FYW Learning Outcomes
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Rhetoric

Technology

Research

Critical Thinking

Demonstrate rhetorical
awareness of diverse
audiences, situations,
and contexts

Engage multiple
digital technologies
to compose for
diﬀerent purposes

Perform research and
evaluate sources to
support claims

Critically think about
writing and rhetoric
through reading,
analysis, and
reflection

These outcomes come from Introductory Composition at Purdue (ICaP)

Improving LOs
A process (verb) + information (articles, books, data, evidence, other inputs, etc.) + why (“in order to”)

Vague LO
By the end of the course, students will be
able to understand team writing principles.

Improving LOs
A process (verb) + information (articles, books, data, evidence, other inputs, etc.) + why (“in order to”)

Vague LO

Specific LO

By the end of the course, students will be
able to understand team writing principles.

By the end of this course, you will be able to
apply team writing principles, such as
●
●
●

Team charters
SMART goals
Project management software

To collaborate with colleagues on research,
composition, design, and project
management.

Using Learning Outcomes (LOs) to Build
Learning Objectives (OBJs)
Program Learning
Outcome (LO)
Adapt written genre
conventions and expectations
to both technical and
non-technical audiences with
changing organizational
needs

Adapted from Professional Writing at Purdue’s service course outcomes

Using Learning Outcomes (LOs) to Build
Learning Objectives (OBJs)
Program Learning
Outcome (LO)

Project Learning
Objective (OBJ)

Adapt written genre
conventions and expectations
to both technical and
non-technical audiences with
changing organizational
needs

1.

2.

3.

Adapted from Professional Writing at Purdue’s service course outcomes

Recognize conventions of
professional correspondence,
diﬀerentiating between formats
(e.g., letters, emails, memos)
Compose correspondence
responding to a specific rhetorical
situation
Explain sentence- and
structure-level choices in
correspondence documents

Sample Assignment + Objectives
Digital Autobiography
Students will…
●
●
●

●

Tell a story about their experiences with
technology
Reflect upon how digital tools or spaces
have aﬀected them as a person
Select a mode (print essay, multimedia
narrative, audio essay, digital video) to
present their message
Write a project evaluation memo
explaining their goals and choices for the
project

Rubric Criteria Generation

Rhetoric
Technology
Critical
Thought

Audience. Autobiography is
designed to respond to the needs of
an audience. Author employs
rhetorical appeals and techniques to
reach their audience.
Genre & Design. Author has selected
an appropriate genre to present their
narrative and uses format and design
features to share that narrative.

Rubric Criteria Generation

Rhetoric
Technology
Critical
Thought

Audience. Autobiography is
designed to respond to the needs of
an audience. Author employs
rhetorical appeals and techniques to
reach their audience.
Genre & Design. Author has selected
an appropriate genre to present their
narrative and uses format and design
features to share that narrative.
Reflective Memo. Reflective memo
provides a complete account of the
project’s development, detailing the
author’s labor and deliberate
rhetorical choices.

Sample Rubric
Developing (0-4)

Accomplished (5-7)

Exemplary (8-10)

Audience

The autobiography is not designed to
respond to the needs of a particular
audience. The author does not appear
to have made choices related to their
intended reader.

The autobiography is designed to
respond to the needs of an audience,
but that audience may be vague or
general. The author has made some
choices related to their intended reader.

The autobiography is designed to
respond to the needs of a particular
audience. The author has made many
choices related to their intended reader.

Genre & Design

The writer has selected a genre that
does not complement the content of
their digital autobiography, or fails to
convey the information compellingly.
Little or no attention has been paid to
user-centered design principles.

The writer has selected an appropriate
genre to present their digital
autobiography. Some attention has
been paid to user-centered design
principles.

The writer has selected an appropriate
genre to present their digital
autobiography, and has utilized
user-centered design principles in
service of this genre.

Reflective Memo

The reflective memo does not account
for the project’s development or help
guide the reader in understanding how
it was created, and which choices the
writer made throughout the writing
process.

The reflective memo partially accounts
for the project’s development, but may
be missing information on the writing
process or the writer’s choices. More
information may be necessary to
provide a complete guide to
understanding how the composition
was created.

The reflective memo thoroughly
accounts for the development of the
project throughout the writing process,
as well as the writer’s deliberate
rhetorical choices. It provides a
complete guide to understanding how
the composition was created, and
which actors contributed to it.

You can create
single-point rubrics
based on program
outcomes too, if those
are more your style!

Sample Rubric
Developing (0-4)

Accomplished (5-7)

Exemplary (8-10)

Audience

The autobiography is not designed to
respond to the needs of a particular
audience. The author does not appear
to have made choices related to their
intended reader.

The autobiography is designed to
respond to the needs of an audience,
but that audience may be vague or
general. The author has made some
choices related to their intended reader.

The autobiography is designed to
respond to the needs of a particular
audience. The author has made many
choices related to their intended reader.

Genre & Design

The writer has selected a genre that
does not complement the content of
their digital autobiography, or fails to
convey the information compellingly.
Little or no attention has been paid to
user-centered design principles.

The writer has selected an appropriate
genre to present their digital
autobiography. Some attention has
been paid to user-centered design
principles.

The writer has selected an appropriate
genre to present their digital
autobiography, and has utilized
user-centered design principles in
service of this genre.

Reflective Memo

The reflective memo does not account
for the project’s development or help
guide the reader in understanding how
it was created, and which choices the
writer made throughout the writing
process.

The reflective memo partially accounts
for the project’s development, but may
be missing information on the writing
process or the writer’s choices. More
information may be necessary to
provide a complete guide to
understanding how the composition
was created.

The reflective memo thoroughly
accounts for the development of the
project throughout the writing process,
as well as the writer’s deliberate
rhetorical choices. It provides a
complete guide to understanding how
the composition was created, and
which actors contributed to it.

Import into the LMS and go grade!

Benefits of this Approach
It follows instructional design and online course development best practices!

Labor

Standardization

Helps take the burden of course
prep oﬀ of new and vulnerable
OWIs (grad students, contingent
faculty, etc.)

Ensures consistency in outcomes
grading, and learner user
experience (LUX) across sections

Benefits of this Approach
It follows instructional design and online course development best practices!

Assessment

Scalability

Pre-determined criteria and
ready-made rubrics for
programmatic assessment
initiatives

Able to customize for individual
courses or build for entire
programs (ENGL 106-DIST has
served 3000+ students since 2017)

Thanks for listening!
Allegra W. Smith
Department of English, Purdue University

allegra.w.smith@gmail.com
@argella
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